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Governance after Covid. 

The present situation for governance, in all its forms, is far 

from clear in the current climate. Whilst we are being en-

couraged to plan ahead for our more direct engagement 

with schools, having been reduced to online and audio-

visual interaction with senior staff for so long, there are 

still many uncertainties surrounding governor visits, when 

restrictions have yet to be removed completely. Risk as-

sessments and Health & Safety issues are foremost in our 

minds. 

 

Just to remind you that you are all automatically members 
of the Surrey Governance Association and entitled to ac-
cess our fully independent support. Our website is packed 
with advice, together with links to all relevant sources of 
information, both from our partners in the Surrey County 
Education Service, such as Strictly Education, SAfE and 
Cognus, as well as national authorities like the Department 
for Education and OFSTED. Please let us know if you need 
any help or support in these, still difficult, times. 

Continued 



SGA Chairs review  
continued from front page 

We held our very successful Annual General Meeting 

on 29th April 2021, online and attended by many of you. 

It featured a key presentation by Steve Barker, the 

Head of Governance Services at Strictly Education, who 

dealt, expertly and authoritatively, with some of the 

consequences of pandemic-affected governance and 

the ongoing need for strategic involvement in the future 

challenges facing schools. A full report will be available 

in our Annual Report, to be issued shortly. 

 

The Future 

Keeping our fingers tightly crossed, we are planning to 

hold our Annual Conference in November 2021, at a 

venue and with guest speakers to be confirmed very 

soon. We hope that we will be able to reflect on the 

start of another school year and try to assess our new 

priorities. 

We have also started planning a brand new website, 

which we hope will reflect the changing needs of gov-

ernance and this should seamlessly take over from our 

current website early next term. 

 

The Role of the Surrey Governance Association 

We would like to involve more governors and trustees 

in our executive administration and we will be inviting 

more of you to our future Executive Committee meet-

ings. I am very keen to hear from any of you, who 

would be interested in attending our deliberations and 

discussions. In particular, it would be good to make 

direct links with all local schools’ partnerships. 

Furthermore, we are planning to reach out to you via a 

more comprehensive email system, which will include 

your permission to contact you direct with news of our 

activities, operations and future development plans. 

In the meantime, I wish you the very best for the rest 

of this term and looking forward to meeting you in per-

son and contacting you with news of imminent events. 

I also hope you have a restful, regenerative summer 

break. 

Fred Greaves 

Chair 

Surrey Governance Association 
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As the Cabinet Minister responsible for our public education 
system, can I start by saying a huge thank you to everyone 
who has worked so tirelessly throughout the pandemic sup-
porting schools and colleges. 

A key part of my role is also responsibility for family, and it is 
family that I have come to the CSJ, perhaps the home of 
family policy, to discuss. 

There is no doubt that the last 12 months have put enor-
mous pressure on home life and families. 

But they have also reminded us of an eternal truth, that our 
families are almost always the best support mechanisms any 
of us have to fall back on. 

Many people moved home during lockdown, to either look 
after their parents and grandparents, or be looked after by 
loved ones. 

Many of us made a concerted effort during quarantine, to 
check in with our siblings, cousins and relatives who we oth-
erwise speak with all too infrequently. 

I saw first-hand as Education Secretary how parents juggled 
work and home schooling, so that their children could get 
the very best education. 

This Government undoubtedly took the steps necessary to 
combat the virus and protect as many people as possible 
from both the public health and economic fall-out. That in-
cluded supporting families through the furlough schemes 
that protected incomes and therefore household budgets. 

Our teachers and frontline care workers were heroic, along 
with many volunteers manning queues at vaccine centres, 
supermarket staff, delivery drivers and so many people who 
worked throughout… I do not for one minute want to gloss 
over their achievements… 

But we need to take a moment to celebrate and champion 
our mums, dads, brothers, sisters, children, grandparents 
and grandchildren… because so often they provide the help-
ing hands, the shoulders to cry on and the kind words of 
encouragement at our lowest points. 

Throughout the pandemic, we were not able to see our rela-
tives, to hug those closest family members. 

There will have been many reunions in the recent days, re-
minding us of the strength at the heart of our families. 

So it is perhaps now, after this difficult time for so many, that 
you could argue that we have never valued the concept of 
family as highly as we do now. 

We need to take this moment now, because I don’t believe 
we talk about family enough in Westminster… we have per-
haps lost the confidence to talk about family in a positive way 
and the positive contribution families make to our national 
life. 

Too often we have surrendered to the language of statism, 
stuck in the tired pathology that Government intervention has 
all the answers to societies woes. 

This could not be further from the truth. 

Families have many of the answers and we must give  

 

families, in all their shapes and sizes, the chance to 
thrive without the need for state intervention. 

This means breaking down barriers like allowing adop-
tion for mixed race parents, encouraging flexible work-
ing hours, and working from home now a lasting 
change for many. 

Let me start by asking: what does family mean to you? 

I ask that, in full knowledge that the answers will differ, 
but every answer will emphasise how special family is 
even though it looks different to every one of us. 

Since the 1970s fewer of us are getting married, the 
number of children growing up in single parent house-
holds has risen, and divorce continues to increase. 

The structures of families have changed but the im-
portance of family has not. 

Marriages between same-sex couples have risen since 
it was legalised by a Conservative Prime Minister in 
2014. We continue to be a nation of foster carers and 
adopters, providing loving families to children who 
have faced great trauma in their young lives. 

Traditional family roles have also changed and adapted 
since our grandparent’s generation: mums going back 
in to work and dads are expected to share childcare 
responsibilities. 

We can certainly be proud that we have reached a 
new, more modern age of family life. 

What has not changed - has never changed and will 
never change - is that being part of a stable, loving 
family is one of the best mechanisms for boosting life 
chances. 

There is no substitute for the safety net and love that a 
family provides  

I know this first-hand, not just from having a lov-
ing wife and two amazing daughters, but from my 
parents who did the most generous thing anyone 
can do by becoming foster carers. In doing so, 
my parents gave my foster siblings a house to 
call home, support, and love, transforming their 
lives in a remarkable way. 

And on a wider scale, the evidence is clear that if 
we are to increase social mobility and make this a 
country that works for all, we need to champion 
the institution of family at every opportunity. 

Our own analysis of children in the care system found 
that children placed into adoptive families performed 
better at Key Stage 2 and Key Stage 4 than those who 
remained looked after by the state. 

Education Secretary addresses 
Centre for Social Justice 
Gavin Williamson speaks about the importance of 
family in levelling up outcomes and opportunities 
for young people 
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Let me be clear, I am not saying that all families should be 
or need to be headed by two parents of the opposite sex. 

The 20th century stock image of Mum and Dad with 2.5 chil-
dren is now far less relevant as a model. 

Whatever shape, size, or type of family you find yourself in, 
it needs to be supported, parents need to be empowered, 
and children must be given every opportunity to grow up in 
a happy and healthy home. 

That is because while the family unit may have changed, 
reflecting society around it, families remains the first and 
most lasting influence on who we become in the world – 
driving our values, our passions, our pursuits. It is where we 
first experience the feelings of belonging and love. 

And raising a family, whatever shape or size it comes in, 
should be the most fulfilling experience of any person’s life. 

I know that it can be filled with struggles and anxiety at 
times. I know how hard people work to make ends meet and 
provide for their families. 

I make no apologies for thinking there is a positive role for 
Government to play for parents and their children at these 
points in their lives- because support is often too fragment-
ed just when it is most needed. We should be doing every-
thing in our power to support parents in carrying out the 
most important job they will ever have. 

Government should be here to empower and equip parents, 
not to strip them of their role and responsibility. The last 
thing any child needs is for Government to take away a 
parent’s rights to decide and responsibility to provide for 
their child. 

So today I want to update you on what we are doing at the 
Department for Education and what my colleagues are doing 
in other Government Departments to help parents, support 
families and give children the best start in life. 

I can announce today that we are pushing ahead with plans 
to support the growth of Family Hubs England. I have in-
structed officials in the Department to draw up plans to in-
crease the number of Family Hubs currently in operation. 

A Family Hub is a place for parents to go, with their children 
and access help that might otherwise be too hard to find. 
They could meet health visitors, get access to classes on 
parenting and receive wider support. 

I can report that we are already investing £14 million to 
champion family hubs, including launching a National Centre 
for Family Hubs, whose role will be to champion family hubs 
and spread best practice and evidence on integrated family 
service models. 

I am pleased to announce today that the Anna Freud Centre 
for Children and Families will run this national centre, and we 
expect it to be up and running shortly. 

As well as making progress on Family Hubs, I have recently 
launched the Independent Review into Children’s Social 
Care, appointing Josh MacAlister to Chair it. 

Despite the incredible dedication of Social Workers, our care 
system too often breaks families up, splits parents from chil-
dren and doesn’t deliver the outcomes children deserve. 
Josh and his team will report back to the Government with 
plans to fix this. 

Despite the incredible dedication of Social Workers, our care 
system too often breaks families up, splits parents from chil-
dren and doesn’t deliver the outcomes children deserve. 
Josh and his team will report back to the Government with 
plans to fix this. 

I have also appointed Krish Kandiah as Chair of the Adoption 
and Special Guardianship Leadership Board. Krish is a real 
leader in the field of adoption and fostering, and I know he 
will bring fresh ideas to this area. 

Too many children find themselves waiting for an 
adopter family, far too many children never find a 
placement. We need to do more to fix this. 

I have already signed off continued support for Adop-
tion Support Fund, and I hope to release the Depart-
ment’s strategy on adoption later this year as well. 

We are not the only ones in Government doing our 
best to help families. The Secretary of State for 
Health and Social Care and Andrea Leadsom pub-
lished The Best Start for Life: A Vision for the 1,001 
Critical Days. 

Andrea has been a superb voice for young mums, 
dads, carers, and their babies, with a huge apprecia-
tion for how important these 1001 critical days - from 
conception to age two - are in creating happy and 
healthy children. 

I look forward to working with Andrea to deliver the 
six action areas outlined in The Best Start for Life.  

My friend the Secretary of State for Work and Pen-
sions has done fantastic things with the new Reduc-
ing Parental Conflict Programme and leads on the 
Family Test. The Family Test was introduced back in 
the years of the Coalition and requires every Govern-
ment Department to help assess the impact of plans 
for new or amended policies across government on 
family relationships. 

What we all agree on, is that vulnerable families de-
serve to receive the right support, at the right time, 
to help them thrive. I was hugely pleased to see my 
friend the Housing Secretary re-launch Supporting 
Families earlier this year. 

Supporting families demonstrates the way public ser-
vices should work – with services joining up to en-
sure that more families get access to early, coordi-
nated support to help them overcome their problems 
before they escalate. 

Robust analysis shows that it is already working to 
reduce the number of families where children are 
needing to enter care, interacting with the criminal 
justice system or parents are unemployed. I look for-
ward to seeing the programme build on its achieve-
ments in this new phase. 

We do this because all families in this country matter. 

Because while we can invest record amounts in edu-
cation, as we have done and will continue to do, it 
means little if children and young people go home to 
a chaotic and turbulent household. 

I hope one of the lessons we can take away from the 
pandemic is a reminder of how important families are 
in helping people achieve the most in life. In the his-
tory of human civilisation, no invention has better 
prepared our young people for the world and chal-
lenges life bring. 

Every time Government legislates, spends, taxes, and 
regulates, we should think how this impacts families 
up and down the country. How does it strengthen the 
family and how does it support family life? 

I asked before what family is for you. 

For me, family means being there for loved ones no 
matter what is happening in life. 

It is this view that I want to take forward in my role 
as Cabinet Minister responsible for family. I hope you 
and others across Westminster and the country will 
join me. 

Thank you.                           Published 20 May 2021 
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This year’s survey asked a set of questions about the im-
pact of COVID-19, and also found that 7 in 10 parents had 
received guidance or training from their child’s school to 
help support remote education at home. 

However, around two thirds of parents reported that they 
were worried about their child’s learning loss and their 
mental health, while nearly half were concerned over their 
children’s physical health. 

Over 1,000 parents with children at preschool, school and 
colleges in England participated in this year’s online sur-
vey. This is the sixth year the research has been conduct-
ed and it continues to provide important evidence to in-
form the development of Ofsted’s priorities. 

Her Majesty’s Chief Inspector, Amanda Spielman said: 

This survey highlights just how much parents appreciate 
the huge effort and creativity schools have shown to help 
them educate their children at home. 

Of course, there was only so much children were able to 
learn while schools were closed for lockdown, so it’s not 
surprising that so many parents are concerned about the 
impact of the pandemic on their child’s education, as well 
as their mental and physical wellbeing. Our visits and in-
spections have also reflected these concerns. 

But now children are back in the classroom, I know 
teachers across the country will be doing all they can to 
bring them up to speed and help them to flourish. 

Among other findings, of those parents who had read an 
Ofsted inspection report, over 8 in 10 said they found the 
report useful, while the same number said they felt the 
report portrayed an accurate picture of the school or 
childcare provider. 

The survey also reports that 7 out of 10 parents agree 
that Ofsted is a valuable source of information about edu-
cation. Likewise, two thirds of parents agree that Ofsted’s 
work helps to improve standards of education. These re-
sults have remained relatively unchanged over the last 5 
years 

 
SGA’s  New website 

The one stop shop for everything in 

Surrey Education Governance 

https://www.surreygovernance.org.uk 

Nearly 9 out of 10 parents 
say their child’s school 
handled COVID-19 well 
 

A large majority of parents (87%) think 
that their child’s school has handled the 
pandemic well, according to Ofsted’s 
annual Parents Survey for 2021. 

https://www.gov.uk/government/publications/annual-parents-survey
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The Child Safeguarding Practice Review Panel has pub-
lished its Annual Report for 2020. The independent ex-
pert panel reviews serious child safeguarding cases – 
when a child dies or suffers serious harm, and abuse or 
neglect is known or suspected. New figures show the 
panel received 482 serious incident notifications which 
occurred in 2020, with 206 of these incidents involving 
children who tragically died. 

 

In this exceptional year, local safeguarding partners 
have shown resilience, creativity and adaptability to 
maintain support for vulnerable children and families 
during the COVID-19 pandemic. However, the analysis 
shows that all agencies need to address the stubborn 
challenges, such as weak information sharing and risk 
assessment, that have too often, over decades, persis-
tently beset child protection practice. 

 

Examples include initial risk assessments not being up-
dated in response to new information about parental 
mental health concerns and alcohol and substance mis-
use, or information of previous convictions for sexual 
offences not being shared due to a lack of understand-
ing about GDPR and data protection regulations. 

Child Safeguarding Practice Review Panel Chair, Annie 
Hudson said: 

 

During 2020 professionals working to safeguard vulner-
able children showed extraordinary ability and resource-
fulness in the way that they adapted and innovated in 
response to the COVID-19 pandemic. 

The national Panel focusses on the most serious cases 
of child abuse and neglect; through this specific lens, 
we have been able to highlight the urgent need for eve-
ryone involved in safeguarding children to address 
some of the stubborn challenges which have bedevilled 
much child protection practice. 

 

Issues related to effective information sharing, risk as-
sessment and decision making have assumed even 
greater significance over the past year. It is vital there-
fore that government departments work together, and 
with the Panel and local safeguarding partners, to tackle 
these challenges in what is always very challenging and 
difficult but potentially lifesaving work. 
The report identifies 6 cross-cutting practice themes for 
safeguarding partners to make a difference in reducing 
serious harm and preventing child deaths in the context 
of abuse or neglect. These themes are supported by a 
bank of case studies that encapsulate key learning from 
case reviews. 

 Understanding what the child’s daily life is like 

 Working with families where their engagement is 
reluctant and sporadic 

 Critical thinking and challenge 

 Responding to changing risk and need 

 Sharing information in a timely and appropriate 
way 

 Organisational leadership and culture for good 
outcomes 

 

In order to help tackle these issues, the panel is priori-
tising risk assessment and decision making in its 2021 
work programme. It is also working with the independ-
ent review of children’s social care to ensure any rec-
ommendations take account of the patterns and trends 
from serious incidents to better protect all vulnerable 
children. Also published today is a report into imple-
menting the multi-agency safeguarding reforms by Sir 
Alan Wood. The panel will have regard to this report 
and work to implement any recommendations to im-
prove the safeguarding system. 

Child Safeguarding Practice Review Panel 

Annual Report for  

2020  

https://www.gov.uk/government/organisations/child-safeguarding-practice-review-panel


 
 

 
 

LA Governor Nominations 
 
 

The Local Authority is responsible for formally nominating LA governors based on their skills and experience 
to contribute to effective governance. If you have a vacancy for an LA governor, or the term of office of your 
current LA governor is due to expire in the near future, please let us know and we will send you the appro-
priate forms. We will also need to know what skills you are looking for in a new governor, and whether the 
governing body has a preferred candidate. We have also produced a useful Guidance Document for Clerks 
to guide them through the process and this is available on request.  
.  

Please send completed applications and supporting statements to  
governorservices@cognus.org.uk   

 
 
 Please remember to notify Cognus Governor Services of any changes in your LA Governor membership. Governors’ Database – 
are your records up to date? Please inform Cognus Governor Services of any changes in governing body membership including 
the Chair/ Vice-Chair and link governor positions, by emailing securely governorservices@cognus.org.uk so we can ensure that 
Surrey County Council’s database of governors’ records is kept up-to-date. Do also arrange for the Department for Education, Get 
Information About Schools site to be updated with any membership changes and your school website to be updated with infor-
mation of governors’ membership, attendance and registers of interest, including details of governors who have left in the last 12 
months.  
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Multi-academy trusts: establishing and developing your 
trust 
 
How MATs can grow their trust, including using a trust partnership arrangement. Overview This publication pro-
vides non-statutory guidance from the Department for Education (DfE) on creating and growing academy trusts. 

1 Summary  

We will update this guidance when appropriate. For example, following the publication of  

the outcome of the SEND review2.  

Who is this publication for? 

This guide is for academy trustees and academy school and trust leaders within the academies system. It also offers 
advice to governors and school leaders within local authority maintained schools who are considering joining the 
academies system. It will be particularly relevant for these audiences:  

• Existing academy trusts considering future growth 

• Existing academy trusts, including single academy trusts (SATs), which would like  

to merge with another academy trust 

• Maintained schools considering conversion by joining an academy trust 

• Maintained schools considering conversion by forming a new academy trust 

Main points 

This document sets out the department’s vision and design principles for the academies  

programme. Central to this is the importance of strong academy trusts. The document is  

in three sections 

https://www.gov.uk/government/publications/multi-academy-trusts-establishing-and-developing-your-trust?utm_medium=email&utm_campaign=govuk-notifications&utm_source=fdc24600-ab40-4f25-b9b0-6696eb7ccb65&utm_content=weekly
https://www.gov.uk/government/publications/multi-academy-trusts-establishing-and-developing-your-trust?utm_medium=email&utm_campaign=govuk-notifications&utm_source=fdc24600-ab40-4f25-b9b0-6696eb7ccb65&utm_content=weekly
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Section two  

sets out the key factors that academy trusts should consider when assessing whether to grow, as well as matters 
prospective converters will need to consider.  

1 The term academy trust is used throughout this guidance. In Church academies, the term academy  

company is used. Please refer to the role descriptors for additional information. 

2 This update will provide further advice for special and Alternative Provision (AP) schools and academies  

on how they fit into the strategic direction outlined in this document. 5  Separate advice is provided for faith 
schools under the Church of England and Roman Catholic Church, as per the memoranda of understanding 
with those churches.  

 

Section three  

provides regulatory information for schools, local authorities (LAs), and academy trusts on the criteria Regional 
Schools Commissioners (RSCs) and the Education and Skills Funding Agency (ESFA) use in decision-making, as 
well as the role of Headteacher Boards (HTBs). Linked annexes provide further information on the support available 
to schools and academy trusts from the department. 

  

Our vision – strong families of schools 
 

1.The government’s vision is for every school to be part of a family of schools in strong academy trusts. Today 
over 50% of pupils in state-funded education study in academies. Through the support of strong academy 
trusts, we have seen many underperforming schools transformed after becoming sponsored academies. As of 
August 2020, 75% of sponsored primary and secondary academies that have been inspected are ‘Good’ or 
‘Outstanding’ compared to only around 1 in 10 of their predecessor schools.  

 

2. Academy trusts exist to advance education. This purpose is cemented in the academy trust’s Articles of 
Association, and the activity to advance education for the public good is contracted through funding agree-
ments between academy trusts, and DfE and ESFA. Academy trusts are established as charitable companies, 
regulated by DfE, inspected by Ofsted and subject to independent financial audit. 

 

3. Strategic governance is one of the defining characteristics of academy trusts. By operating under a single 
governance structure, a strong board of academy trustees can effectively oversee the strategic direction of the 
academy trust and hold executive leaders to account for the outcomes of all pupils within the academy trust.3 
This structure goes much further in promoting shared practice than other collaborative structures, such as fed-
erations or alliances. 

 

4. The benefits of the academy trust model have become even more apparent during the COVID-19 pandem-
ic.4 Through effective leadership, strong academy trusts have swiftly directed resources to schools in need, 
allowing schools to remain focused on frontline teaching. Many academy trusts have gone even further, sup-
porting schools outside their academy trust to improve standards for all pupils locally. 

 

5. We know what makes schools successful: an evidenced-based approach to curriculum, behaviour and 
teaching, underpinned by sound governance and financial management. Any school can achieve this, but 
groups of schools working together in a single governance and accountability structure are hardwired to do 
this. Academy trusts are set up to do just one thing: advance education in their group of schools. Strong acad-
emy trusts support school leaders to share and implement the latest evidence-based practice by directing re-
sources through a shared structure. Strong structures (groups of schools) can facilitate better professional 
development and thus better teaching and improvement for pupils. 

From: 
Department for Education         Published    9 December 2016         Last updated  19 May 2021  

https://www.gov.uk/government/organisations/department-for-education
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 Ensuring that pupils had positive relationships with 
staff and felt included with peers was also a feature of 
some schools’ approach. Gaps in understanding of 
pupils’ needs and starting points resulted in a negative 
impact on their experiences, learning and develop-
ment. In our sample, this particularly seemed to be 
the case for children without education, health and 
care (EHC) plans and those who were less well known 
to their special educational needs coordinators 
(SENCos). 

Pupils with SEND regularly spent time out of class 
working with teaching assistants (TAs), but there 
were some concerns about social exclusion and over
-reliance on a single adult. 

Almost all pupils who took part in the research, in-
cluding those on SEND support, had TAs allocated to 
them. Sometimes, this was to support them in the 
classroom, but very often they were taken out for in-
tervention activities. This meant that many pupils were 
spending some curriculum time with TAs rather than 
teachers. This raises concerns about pupils 
with SEND having full access to the high-quality 
teaching that they need in order to have a chance of 
success. 

Time out of class for intervention activity meant that 
some pupils were not able to participate in some 
learning opportunities and some pupils were missing 
entire chunks of the curriculum. Not only does this 
imply that regular learning loss will occur in some 
areas for these pupils, but also that the curriculum 
that they are offered does not have the same ambition 
as for their peers. 

The significant amounts of curriculum time that pupils 
with SEND are spending with TAs also raises the is-
sue of support staff training, specifically in the subject 
and curriculum knowledge required to teach pupils 
who have struggled to learn the intended curriculum 
at the same rate as their peers. To deliver intervention 
activities successfully, TAs need good subject 
knowledge. Training for robust subject-specific curric-
ulum knowledge is therefore an important element of 
ensuring that the TA role works effectively for children 
and young people with SEND. 

In a small number of cases, pupils had become over-
reliant on their TAs, potentially impacting on them 
being able to develop independence. 

Executive summary 

Around 1.4 million pupils in English schools have an 
identified special educational need (SEN).[footnote 1] These 
range from the most severe to comparatively minor. 
Identified numbers have increased for the fourth con-
secutive year, from 14.4% of all pupils in 2016 to 15.5% 
in 2020.[footnote 2] Many of these pupils are in mainstream 
primary and secondary schools.[footnote 3] Research sug-
gests that there are varying interpretations and practic-
es across professionals, schools and local authorities in 
both SEN identification and provision.[footnote 4] 

Although recent reports by Ofsted and others[footnote 

5] have highlighted some strengths in the special educa-
tional needs and/or disabilities (SEND) system, there 
are also significant weaknesses. These include: 

gaps in external provision and training 

lack of coordination between services 

lack of accountability 

weak co-production 

This study was developed to explore how the needs of 
children and young people are met in mainstream 
schools and how approaches vary between providers. 

We carried out this qualitative case study before the 
COVID-19 (coronavirus) pandemic with 21 pupils in 7 
mainstream schools. These schools are in 2 different 
local authorities. We asked the schools to select the 
children who participated, mainly so that those who 
took part felt confident and comfortable doing so. Con-
sequently, this study was small scale and the children 
are unlikely to be representative of the population of 
pupils with SEND in mainstream schools. The results 
are therefore not generalisable, in particular, the extent 
of the presence or absence of particular experiences 
found in our sample. 

Schools often took a pupil-centred approach when 
identifying needs and planning provision, but staff did 
not always know the pupils well enough to do this. 

Schools worked towards building secure understand-
ings of pupils and their needs. This appeared to support 
timely and accurate identification of SEND. Having posi-
tive relationships and high expectations for pupils 
with SEND appeared to be important features of prac-
tice. Schools also focused on pupils’ strengths to build 
confidence and independence. 

FULL REPORT AVAILABLE FROM OFSTED 

https://www.gov.uk/government/publications/supporting-send/supporting-send#fn:1
https://www.gov.uk/government/publications/supporting-send/supporting-send#fn:2
https://www.gov.uk/government/publications/supporting-send/supporting-send#fn:3
https://www.gov.uk/government/publications/supporting-send/supporting-send#fn:4
https://www.gov.uk/government/publications/supporting-send/supporting-send#fn:5
https://www.gov.uk/government/publications/supporting-send/supporting-send#fn:5
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 Some parents and carers also raised some concerns 
around social exclusion due to the amount of time 
spent out of class in small-group or individual inter-
ventions. However, regardless of this, most parents 
and carers were generally very positive about the 
reassurance and facilitation of learning provided 
by TAs. 

Occasionally, schools were teaching a curriculum to 
pupils that was not properly sequenced or well 
matched to their needs. 

Some parents and school staff thought that in a few 
cases, pupils were being taught curriculum content 
that they could not easily access. Due to missed prior 
learning or unmet needs, these pupils did not have 
some of the required foundational knowledge and 
skills. In addition, they were not always given the 
chance to master basics before moving forwards. 
When this occurs, pupils are likely to continue to ex-
perience difficulties, gaps in their understanding will 
widen and they will then not have the best chance to 
succeed in the future. This highlights the importance 
of practitioners, including TAs, class teachers 
and SENCos, having strong subject knowledge so 
they can understand how best to develop and teach 
the curriculum to support pupils with SEND. It also 
shows that curriculum content needs to be prioritised 
effectively so that pupils with SEND can master what 
they most need to know before moving on. 

Collaboration between practitioners and families 
supported schools in meeting pupils’ needs more 
effectively. 

Some schools developed positive and trusting rela-
tionships with parents and carers, treating them as 
partners in co-production.[footnote 6] Parents shared in-
formation about their children with schools, who then 
used this to more accurately identify their needs. 
Some schools used a range of formal and informal 
communication channels to encourage families to 
share information. Parents and carers in these 
schools felt well-supported by individual members of 
staff, such as the SENCo or a class teacher, and were 
more likely to be confident about the school’s broad-
er approach to inclusion. 

Mechanisms for co-production with parents and 
carers were often in place but implementation was 
not always meaningful. This is likely to impact how 
far schools can tailor provision to children’s needs. 

While some parents and carers spoke about partici-
pating in decision-making for their child’s special ed-
ucational provision, others felt that they were not 
given sufficient information about their child’s learn-
ing and development. Some were not given opportu-
nities to input into support plans by, for example, 
expressing opinions on targets or provision plans. In 
some cases, pupils did not have written support 
plans at all.  

This meant that the graduated approach was not in place 
and, crucially, that parents and carers were not given the 
opportunity to co-produce support plans. A few parents 
and carers did not consistently take up opportunities for 
engagement. These factors affect how meaningful joint 
decision-making can be. 

School SENCos were essential for mediating provision 
but experienced a range of challenges in carrying out 
their role. 

SENCos fulfilled a crucial intermediary role between ex-
ternal agencies, schools and families. Strong and trusting 
relationships between SENCos, parents and carers facili-
tated this. However, some SENCos felt that they did not 
have enough time to carry out their responsibilities and 
access continuing professional development. 

Some SENCos were doing this alongside a full-time class 
teacher role. This indicates that for some schools, the 
role of the SENCo was not strongly prioritised. 
Some SENCos also reported frustration with delays and 
bureaucracy with both referrals and EHC plan assess-
ments. These constrained how effectively they could per-
form their role. 

Schools employed a range of tailored strategies to meet 
pupils’ needs, sometimes supported by multi-agency 
services. 

Schools made adjustments to support pupils socially and 
emotionally helped to enable the pupils to participate in 
the curriculum. Staff reported adapting their teaching and 
providing tailored or specialised resources to enable pu-
pils to access the curriculum. Subject-specific interven-
tions were a strong feature. Access to quiet spaces and 
strong communication at transition points were also im-
portant. When required, specialised support from multi-
agency services[footnote 7] complemented what was offered 
by schools. This input from multi-agency services was 
valued by families and staff. However, some pupils were 
not receiving help that adequately met their learning and 
development needs even when multi-agency services 
were involved. 

Local authorities had strong ambitions for multi-agency 
collaboration, but this did not always translate into im-
proved practice and positive experiences for schools 
and families. 

Leaders from both local authorities had strategies to pro-
mote partnership working and collaboration between edu-
cation, health and care services. However, this did not 
always happen in practice and many school and family 
experiences highlighted challenges such as long waiting 
times and high levels of bureaucracy with the EHC plan 
process. Pupils with SEND lose too much time in appro-
priately planned education when there are long delays in 
accurately identifying needs. 

Some pupils received support from external services, 
but not always to the extent they need. 

 

https://www.gov.uk/government/publications/supporting-send/supporting-send#fn:6
https://www.gov.uk/government/publications/supporting-send/supporting-send#fn:7


Promoting: Collaboration - Cooperation - Communication Page 11 

As some pupils with SEND may need longer to master 
particular areas of the curriculum, schools and parents 
have difficult decisions to make about how to enable 
learning while also working to ensure that the pupils 
are included in school life. This highlights broader is-
sues for debate about what ‘success’ looks like in sup-
porting pupils with SEND in mainstream schools. The 
variation in support experienced by pupils in this study, 
even when they had a similar identified need, suggests 
that the SEND system relies on particular individuals 
performing important roles well and working together 
effectively. 

This means that 2 pupils with similar 
needs, attending different schools, can 
have very different experiences. Absolute 
uniformity is unlikely when individual 
schools have autonomy to make provision 
for their pupils. However, despite individu-
als working hard and with care, significant 
variability in provision is not an indicator of 
a system working effectively for children 
with SEND. 

The news                              Where you want it  

The information                      When you want it 

The training                               On your desktop  

The links                                       On your laptop  

The data                                       On your phone 

Just one click 

https://www.surreygovernance.org.uk 

Some families and schools felt that some pupils did not 
have access to the full range of practitioners needed, 
and some did not always have timely access. In some 
cases, this led to pupils’ targets and support plans be-
ing outdated and their needs unmet. Occasionally, fami-
lies felt the need to commission or pay for services 
themselves to remedy the lack of timely provision from 
external services. This highlights the importance of a 
full range of multi-agency expertise being present and 
available for planning and providing in order to meet 
pupil needs. 

This research raises questions about what ‘success’ 
looks like in terms of supporting children with SEND in 
mainstream schools. 

This report has provided insight into the experiences of 
individual pupils, how their needs were identified and 
the support that was or was not put in place to allow 
them to learn and participate in school life. Some of the 
pupils in our sample appeared to be thriving at school. 
They were accessing the full curriculum alongside their 
peers, were making progress and were fully included in 
the wider life of their schools. Others were accessing a 
more limited curriculum or were excluded from particu-
lar events and activities. 
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We are moving our regular bulle-
tin feature Geoffrey’s Discus-
sion Point online - So you can join 

in the discussion and encourage your col-
leagues to join in the debate.  

The web will give easy access at any time 
to join in the debates and have your 
thoughts and views included. 

On the SGA website Discussion Point will appear 
under the Bulletins navigation button. 

For the summer Discussion Point I have included 
a diverse collection of subjects, hopefully there 
will be  something in the list to inspire you to con-
tribute and spread the messages to your col-
leagues. The current Discussion Point is built 
around a paragraph from the Governance Hand-
book 2020. 

The key features of effective governance  

1. Boards must be ambitious for all children and 

young people and infused with a passion for edu-

cation and a commitment to continuous school 

improvement that enables the best possible out-

comes. Governance must be grounded in reality 

as defined by both high-quality objective data 

and a full understanding of the views and needs 

of pupils/students, staff, parents, carers and local 

communities. It should be driven by inquisitive, 

independent minds and through conversations 

focussed on the key strategic issues which are 

conducted with humility, good judgement, resili-

ence and determination                                                   

Governance Handbook 2020 (page 13) 

page 12 

Governance does not only need to empower 
and inspire others to think and act. Often and 
maybe right now Governors and Trustees in 
education need thorough shared debate to 
inspire other Governors and Trustees to think 
and join in building an exceptional way out of 
this disabling COVID-19 era to an age of inclu-
sive empowered inspired education. 

For example how well do we actually under-

stand:- Inclusivity - SEND - Safeguarding - 

Leadership – Covid-19 impact? 

Why not use the summer to build your debate 
and ideas for inspiring us all to building better? 

Our opportunity to excel often occurs when we 

face a problem. I often find that one drop of 

inspiration can ripple right across the pool. 

I look forward to discussing anything that 

may help Governors and Trustees to cre-

ate the strategies for those empowered to 

build a better education for our children 

and a brighter future for them all. 

Geoffrey Hackett 

SGA Web and Bulletin Editor 

We are working hard 

on behalf of all  

Surrey Governors 

Geoffrey’s Discussion Point  
Issues to resolve that we ought to talk about openly - only we don’t. 

When we return to school in September do we 
return  to normal or create ‘better than before’? 

https://www.surreygoverncance.org.uk 
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17 million in mental health funding for 
schools and colleges to help them recover 
from the challenges of the pandemic.  

More than £17 million announced to improve 
mental health and wellbeing support in 
schools and colleges, part of Government’s 
commitment to build back better for every 
young person 

New funding to train thousands of senior mental 
health leads, for school and college staff and 
to provide helpful resources 

Builds on Government’s commitment to making 
mental health and wellbeing a central part of 
education recovery work 

Thousands of children and young people will benefit 
from better support and expert advice in school and 
college thanks to a new multi-million package of mental 
health sup-
port de-
signed to 
help them 
recover 
from the 
challenges 
of the pan-
demic. 

As part of 
Mental Health Awareness week, the Government has 
today (Monday 10 May) announced more than £17 mil-
lion to build on mental health support already available 
in education settings, as it continues to prioritise wellbe-
ing alongside academic recovery. 

 

Up to 7,800 schools and colleges in England will be of-
fered funding worth £9.5 million to train a senior mental 
health lead from their staff in the next academic year, 
part of the Government’s commitment to offering this 
training to all state schools and colleges by 2025. 

 

Funding also includes a new £7 million Wellbeing for 
Education Recovery programme, which provides free 
expert training, support and resources for staff dealing 
with children and young people experiencing additional 
pressures from the last year – including trauma, anxiety, 
or grief. The programme builds on the success of the 
Department for Education’s Wellbeing for Education Re-
turn, used by more than 90% of councils since its 
launch last summer. 

Schools and colleges 
to benefit from boost 
in expert mental 
health support  

Education Secretary Gavin Williamson said: 

“I know how difficult the pandemic has been for many 
children and young people’s mental health and wellbeing, 
and the next few months will be crucial in supporting 
their recovery. Getting back into the classroom was a 
vital step in this process but success in school and col-
lege goes beyond an excellent education – as parents we 
want our children to feel settled, calm and happy while 
they learn. 

 

“That’s why we’re providing new funding to make experts 
available for support, advice and early intervention or 
specialist help, so every young person knows who and 
where to turn to as we build back better after the pan-
demic.” 

 

The Department for Education will also fund an adapted 
‘Link’ programme which is designed to improve partner-
ships between health and education leaders in local are-
as, raise awareness of mental health concerns and im-
prove referrals to specialist help when needed. 

 

The next Mental Health in Education Action Group, to 
take place on Monday 24 May, will continue to build on 
this support for all education settings, staff, parents, chil-
dren and young people. Led by Ministers, and including 
Youth Mental Health Ambassador Dr Alex George, the 
work aims to better align the education and mental health 
sectors, including charities, to address concerns among 
leaders and staff about how best to support their pupils 
and students post-pandemic. 

continued 

https://www.gov.uk/government/news/schools-and-colleges-to-benefit-from-boost-in-expert-mental-health-support?utm_medium=email&utm_campaign=govuk-notifications&utm_source=b5759ae9-0178-491c-b388-c331f2384347&utm_content=weekly
https://www.gov.uk/government/news/schools-and-colleges-to-benefit-from-boost-in-expert-mental-health-support?utm_medium=email&utm_campaign=govuk-notifications&utm_source=b5759ae9-0178-491c-b388-c331f2384347&utm_content=weekly
https://www.gov.uk/government/news/schools-and-colleges-to-benefit-from-boost-in-expert-mental-health-support?utm_medium=email&utm_campaign=govuk-notifications&utm_source=b5759ae9-0178-491c-b388-c331f2384347&utm_content=weekly
https://www.gov.uk/government/news/schools-and-colleges-to-benefit-from-boost-in-expert-mental-health-support?utm_medium=email&utm_campaign=govuk-notifications&utm_source=b5759ae9-0178-491c-b388-c331f2384347&utm_content=weekly


 

 

 

 

Supporting Effective Safeguard-
ing through the Formal PSHE 
Curriculum 

PSHE education plays a key role in safeguarding pupils 
and supporting their mental and physical health. PSHE is 
theme 2 of the Surrey Healthy Schools Approach to well-
being, health and achievement. 

New guidance from National Governance Association 
(NGA) and the PSHE Association illustrates how governing 
boards can support and influence schools' PSHE educa-
tion provision. 

The guidance highlights the crucial link between PSHE 
education and safeguarding in schools and the importance 
of meeting new statutory requirements to provide Rela-
tionships Education at key stages 1 and 2, Relationships 
and Sex Education at key stages 3 and 4, and Health Edu-
cation across all key stages. 

The guidance also outlines ways in which governing 
boards can raise the status of PSHE education and in-
crease its impact. This includes having a clear vision, de-
veloping bespoke policies - Theme 1 of Surrey Healthy 
Schools - investing resources in CPD, so that teachers 
can confidently communicate important messages about 
health and wellbeing, relationships, economic wellbeing 
and careers. The resource provides links to relevant re-
sources along with examples of questions that governors 
and trustees might ask about PSHE Education. 

Sarah Lyles 

PSHE, Wellbeing & Healthy Schools Lead,  

Equality & Wellbeing Service, Surrey CC 
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Children and Families Minister Vicky Ford said: 

“The past year has been incredibly difficult for so 
many children and young people whose resilience in 
the face of so much change has been heroic . Staff 
have been working so hard to support their pupils so 
I’m thrilled to be able to reassure them that we’re in-
creasing funding, specialist support and training mate-
rials for expert care – building on the success of Well-
being for Education Return and ensuring that the help 
is there for the children who need it.” Minister for 
Mental Health, Nadine Dorries, said: 

“Our children and young people have faced unique 
challenges over the course of this very difficult and 
unsettling pandemic, and while they have shown great 
resilience, I recognise the need for additional support. 
“It is essential that children and young people can ac-
cess the support they need and this extra funding fur-
ther cements our commitment to their wellbeing, 
equipping them with the tools to look after their men-
tal health.” 

To support staff mental health, the Department for 
Education will also launch an Education Staff Wellbeing 
Charter this week, with a cross-sector commitment to 
protect and promote the wellbeing of all staff working 
in schools and colleges. The Department has also ap-
pointed Timewise – the national flexible working train-
ing provider – to train staff to implement flexible work-
ing where possible, and eight flexible working ambas-
sador schools have been appointed to champion best 
practice and work with other schools locally. 

Within the higher education sector, Universities Minis-
ter Michelle Donelan and incoming President of Uni-
versities UK Professor Steve West will jointly chair a 
new roundtable on suicide prevention in June. 
Through this they will develop and support the adop-
tion of the Suicide Safer Universities framework and 
promote good practice in the sector, helping to make 
sure students are well supported during their time at 
university. 

Universities Minister Michelle Donelan said: 

“Students and university staff have faced disruption 
and uncertainty over the past year, and supporting 
their mental health and wellbeing remains a top priori-
ty. 

“The Suicide Prevention roundtable with UUK is an 
important step in our commitment to supporting high-
er education providers to care for their students expe-
riencing mental health issues, and I am proud to be a 
part of it. I strongly urge anyone who is struggling 
with mental health issues to seek help from their local 
NHS trust, which now provides dedicated, 24-hour 
support lines, including suicide prevention support.” 

 

Contact Details 

Helpdesk: 0800 073 

4444 option 8  

governance.services@strictlyeducation4s.co.uk  

Steve Barker Head of Governance Services  

Steve.barker@strictlyeducation4s.co.uk  

Governance Training and  

Development  

https://www.healthysurrey.org.uk/professionals/healthy-schools/approach
https://www.nga.org.uk/Knowledge-Centre/Pupil-success-and-wellbeing/Curriculum/PSHE-education.aspx


 

For ease of reference this newsletter is 
split into two sections:  
 
Section A – matters relevant to own admission 
authority schools only  
Section B – matters relevant to all schools  
 

Please share this with colleagues who 
have responsibility for school admissions 
as well as with Governors or appropriate 
representatives from the Academy Trust  
 
Section A - Own admission authority schools only  
 
1. Determined admission arrangements for acade-

mies and foundation, trust and voluntary aided 
schools: 2022  

Academies and foundation, trust and voluntary aided 
schools are reminded that they were required to deter-
mine their admission arrangements for 2022 by 28 Feb-
ruary 2021.  
All schools must determine their arrangements, even if 
they have not changed from previous years and consul-
tation has not been required. After determination they 
must notify all schools within the relevant area (and 
diocesan body if a faith school) and place a copy on 
their website by 15 March 2021 which must then be 
kept there for the whole of the offer year to which they 
relate. This means that admission arrangements for 
2022 must stay on a school’s website until July 2023. 
Surrey’s Admissions team will signpost families to each 
admission authority's website to view the arrangements 
and as such it is important that these are clearly sign-
posted from each school’s Homepage.  
 
Admission authorities should also have sent a copy of 
their full determined arrangements, including any sup-
plementary or priest reference forms, to the Admissions 
team by 15 March 2021. If you have not already done 
so, please email your determined admission arrange-
ments to admissionarrangements@surreycc.gov.uk  
as soon as possible. This is a generic email address 
that can be used for any communication about school 
admission arrangements.  
 
The determined admission arrangements must include 
all the information the school intends to use to deter-
mine which children will be admitted to the school, in-
cluding the whole School admissions update Summer 
term 20212 admissions policy, any parish or catchment 
maps, any supplementary information and/or priest ref-
erence forms they intend to use and their sixth form 
policy and form (as appropriate).  
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In addition, if a school has increased their published 

admission number, they must notify the local authori-

ty and make specific reference to this change on the 

school’s website.  

Given the numbers involved, the Admissions team will 

be unable to scrutinise every school’s determined 

arrangements. It is the responsibility of each school/

academy trust to ensure that the arrangements, in-

cluding any supplementary forms, are clear and com-

pliant with the School Admissions and Appeals Codes. 

 2. Home to school measuring points and catchment 

maps  

If as part of your determined admission arrangements 

you have changed the measuring point(s) or catch-

ment map to be used to prioritise applications for ad-

mission in 2022, please let us know by the end of the 

summer term 2021. This will ensure, if you use the 

same measurement calculations as Surrey, that the 

home to school distances and catchment calculations 

we provide to you in SAM will be correct.  

3. Primary allocations 2021  

We are required to publish a breakdown of the alloca-

tions by criteria for each school after the initial alloca-

tion of places. This helps parents understand the out-

come of each school’s allocation. Parents have been 

told that information on the primary allocation will be 

available on Surrey’s website by 30 April 2021.  

If we have any difficulties in preparing this information 

we may contact the schools direct and, in those cas-

es, we would appreciate it if urgent attention could be 

given to our request.  

Section B – All schools  

4. Primary and secondary national offer day statis-

tics - 2021  

Secondary – 1 March 2021  

The number of secondary applications increased by 

2.3% this year with 12,311 on time applications being 

received from Surrey residents compared with 12,031 

in 2020. Overall, 98.9% (12,179) of secondary appli-

cations were received on-line this year,  

which is a 0.5% increase from last year. As part of the 

secondary application process parents were able to  

School admissions update  
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rank up to 6 preferences, which they named in the or-
der they preferred them. Applications were then ranked 
against the published admission criteria for each 
school, without regard to the order of preferences on 
the form. The place that was subsequently offered was 
the highest ranked preference that each child was eligi-
ble for under the ranking process. In total: 

•  • 80.4% (9,893) of Surrey applicants were offered 
a place at their first preference school;  

• 92.5% (11,382) of Surrey applicants were of-
fered a place at one of their top three preference 
schools;  

• • 94.9% (11,680) of Surrey applicants were of-
fered a place at one of their six preference schools. 

This means that 5.1% (631) of Surrey applicants were 
not offered one of their preferred schools and for these 
applicants we offered an alternative school place.  

Primary – 16 April 2021  

The number of applications for Reception decreased by 
4.7% this year with 12,208 on time applications from 
Surrey residents compared to 12,813 applications at 
the same time in 2020. There were also 4,005 applica-
tions for a Junior place this year, compared with 3,992 
applications received at the same time in 2020.  

Overall, 98.5% of Reception applications (up from 
98.3% last year) and 99% of Junior applications (up 
from 98.6% last year) were received online this year.  

As part of the primary application process parents 
were able to rank up to 4 preferences, which they 
named in the order they preferred them. Applications 
were then ranked against the published admission cri-
teria for each school, without regard to the order of 
preferences on the form. The place that was subse-
quently offered was the highest ranked preference that 
each child was eligible for under the ranking process. 
In total:  

Reception  

• 89.4% (10,920) of Surrey applicants have been 
offered a place at their first preference school (up 
from 85.7% last year); 

•  • 98.1% (11,978) of Surrey applicants have 
been offered a place at one of their top three prefer-
ence schools (up from 96.1% last year); 

•  • 98.5% (12,027) of Surrey applicants have 
been offered a place at one of their four preferred 
schools (up from 97% last year).  

Junior • 

 92.9% (3,720) of Surrey applicants have been offered 
a place at their first preference school;  

• 96.7% (3,874) of Surrey applicants have been offered 
a place at one of their top three preference schools; •  

96.9% (3,881) of Surrey applicants have been offered a 

place at one of their four preferred schools.  

This means that 1.5% of Reception applicants (183) and 

3.1% of Junior applicants (124) were not offered one of 

their preferred schools. For the Reception applicants all 

were offered an alternative school place at a Surrey 

school. Of the 124 Junior applicants, an alternative 

school place was only offered to 65 children who were 

not currently attending an all through primary school.  

5. Determined admission arrangements for community 

and voluntary controlled schools 2022  

The admission arrangements for Surrey's community 

and voluntary controlled schools for 2022 and Surrey's 

primary and secondary coordinated schemes for 2022 

were determined by Surrey's Full Council on 9 February 

2021. The following documents, which set out Surrey's 

arrangements, are available in full on Surrey's website.  

• Determined admission arrangements for 2022 

•  • APPENDIX 1 - Published admission numbers 

(PANs) 

•  • APPENDIX 2 - Schools which will operate 

shared sibling priority for admissions  

• • APPENDIX 3 - Own admission authority schools 

which will not be considered in the assessment 

of nearest school  

• • APPENDIX 4 - Catchment map for Southfield 

Park Primary School  

• • APPENDIX 5 – Supplementary form for staff 

applicants  

• • Coordinated schemes for admission to primary 

and secondary school for 2022/23  

As part of the determination the following changes have 

been applied:  

• The majority of community and voluntary con-

trolled schools - Removal of use of ‘nearest 

school’ as a criterion within the admission ar-

rangements (this will only remain in place for 8 

schools)  

• • Beauclerc Infant School – introduction of a sib-

ling link with Chennestone Primary School 

•  • Horley Infant School – introduction of a recip-

rocal sibling link with Yattendon School  
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• • Onslow Infant School – reduction in published 

admission number for Reception from 90 to 60 

 Any person or body who considers that any aspect of 

these admission arrangements are unlawful or not in 

compliance with the School Admissions Code or rele-

vant law relating to admissions, can make an objection 

to the Office of the Schools Adjudicator. Objections 

must be referred by 15 May 2021 and further infor-

mation on how to make an objection can be obtained 

from the Office of the Schools Adjudicator website  

6. Publication of admissions information on each 

school’s website  

Community and voluntary controlled schools  

Community and voluntary controlled schools have no 

statutory responsibility to publish information on admis-

sions. We would therefore encourage all community 

and voluntary controlled schools to only include a link 

from their website to the admission arrangements on 

Surrey’s website. Please let us know if you need any 

further advice on this matter. If you already provide a 

web link to parents, please check that this still works. 

We recommend that community and voluntary con-

trolled schools use the following paragraph on their 

website:  

Surrey County Council is the admission authority for 

this school. To find up to date information about the 

school's admission arrangements and details on how to 

apply, either as part of the normal intake or during the 

school year, please see information on school admis-

sions on the Surrey County Council website.  

Own admission authority schools  

Own admission authority schools must comply with the 

requirements of the School Admissions Code and have 

published their determined admission arrangements for 

2022/23 on their website by 15 March 2021. The admis-

sion arrangements must include all the information the 

school intends to use to determine which children will 

be admitted to the school (see item 1 for more infor-

mation).  

The admission arrangements must remain on the web-

site for the whole of the admissions year. This means 

that, at this current time, the websites for own admis-

sion authority schools should display the admission 

arrangements for 2020/21, 2021/22 and 2022/23.  

7. Updates to primary and secondary admission book-
lets  

You will soon be asked to provide an update for the 
schools’ listings for 2022/23. These booklets may look a 
little different this year as we have had to comply with 
the public sector 5 duty to ensure that our websites and 
mobile applications meet accessibility requirements. To 
ensure the accurate and timely production of these 
booklets we would be grateful if all schools could ensure 
that their details have been reviewed and the update 
returned to us by the specified date.  

Once again, we will be publishing information regarding 
admission to the sixth form. This is a statutory require-
ment and so we will also be asking those schools which 
have a sixth form to confirm the details that they wish to 
be published.  

We are also in the process of updating the primary and 
secondary admissions literature for parents and would 
be happy to receive any feedback or comments you 
might have so that we might continually improve the 
information we make available. If you have any com-
ments please send them to us at admissionarrange-
ments@surreycc.gov.uk.  

8. Updated summer born admissions guidance  

On 24 September 2020 the DfE published updated ad-
vice for admission authorities on the admission of sum-
mer born children to school, together with newly pub-
lished advice for the parents of summer born children. 
You can find copies of both guidance documents here. 

 The newly published parent guidance is aimed at the 
parents of summer born children, who may be consider-
ing delaying their child’s start in reception. This guidance 
is intended to help these parents to make an informed 
decision about what would be right for their child. It ex-
plains the process for requesting admission outside of 
age group and sets out information on the options avail-
able to parents and the steps they need to take to ar-
range a delayed admission for their child.  

The DfE have made clear that they remain committed to 
amending the school admissions code, when a legisla-
tive opportunity arises, so that summer born children 
can automatically be admitted to a reception class at the 
age of five, where that is what their parents want, and 
can remain with that new cohort throughout their educa-
tion. However, until this legislative change has been 
made, admission authorities must continue to consider 
requests based on the circumstances of the case and 
what is in the best interests of the child.  

continued 
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2020/21 has been an unusual year due to COVID 19 

and we know schools have been incredibly busy en-

suring staff and pupils are safe. During this time fi-

nancial processes may have changed, and controls 

normally in place may have weakened. Unfortunate-

ly we have seen an increase in fraudulent attempts 

on schools during this period, taking advantage of 

gaps in controls and changing working practices. If 

you are making significant changes to processes in 

response to COVID 19 restrictions and would like 

some advice from the Orbis Internal Audit Team, 

please do contact us.  

General School Audit Enquiries 

Carolyn Sheehan, Principal Auditor, Orbis Internal 

Audit & Counter Fraud 

07795 335692 *  

carolyn.a.sheehan@brighton-hove.gov.uk 

carolyn.sheehan@eastsussex.gov.uk 

To Report Fraudulent Activity  

Surrey County Council                  

03456 009009, * internal.audit@surreycc.gov.uk  

Surrey County Council  

08000 698180, * surreycc@navexglobal.co.uk 

 
Working in partnership to drive value for the public sector 

 

  We are working hard on behalf of all  

         Surrey Governors & Trustees 

9. Requirement to write to parents about schools with 

an atypical age of admission  

The School Information (England) Regulations require all 

local authorities to write to the parents of children in Year 

9 by 12 September each year, to tell them about schools 

with an atypical age of admission. Schools with an atypi-

cal age of admission include University Technical Colleg-

es (UTCs) and studio schools which admit children into 

Year 10. The regulations set out that parents must be 

advised of schools with an atypical age of admission that 

fall within the local authority area as well as those that 

are within reasonable travelling distance of the local au-

thority area.  

As in previous years, we intend to send a letter through 

the post to the parents of all Year 9 children attending a 

Surrey school or those who are in elective home educa-

tion. Whilst we have a duty to send a letter in order to 

meet the requirements of the regulations, we will contin-

ue to make clear to parents that most children will not 

transfer to a UTC or studio school and that, for the great 

majority of children, the school the child currently at-

tends will remain the most appropriate. It is not our wish 

to encourage school transfers where this is not the most 

appropriate course of action for the child. 6 We are also 

required to include information on UTCs and studio 

schools within the composite prospectus that we publish 

each year on admissions.  

10.Secondary school transition days for summer 2021  

Whilst the LA awaits national guidance, school leaders 

should postpone extensive planning for on-site visits for 

transition days on 29 and 30 June 2021 (given that these 

transition day dates are close to the “not earlier than date 

” of 21 June 2021 announced by the government for the 

national cessation of restrictions on social contact). How-

ever, please be aware that, to avoid a significant logistical 

challenge across the sector, there are no plans to 

change the Transition Day dates this year. 

 We therefore recommend that school leaders remain 

mindful that there may be a requirement to undertake 

remote visits similar to those recommended last year, to 

ensure compliance with COVID 19 guidance and to sup-

port a reduction in transmission within the wider educa-

tion sector and our communities.  

If you have any queries, please contact your 

Area Schools Officer.  

mailto:carolyn.sheehan@eastsussex.gov.uk
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On 13 May 2021, the DfE issued a revised version of the 
School admissions code - GOV.UK (www.gov.uk) 
which, subject to parliamentary procedure, will 
come in to force on 1 September 2021. 

This new Code has been issued following a public con-
sultation on a draft Code between 26 June and 26 
October 2020. 

The School Admissions Code imposes mandatory 
requirements and includes guidelines setting 
out aims, objectives and other matters in rela-
tion to the discharge of functions relating to ad-
missions. 

 
Changes to the School Admissions Code  

The main purpose of the changes to the Code is to im-
prove support for the in-year admission of vulnera-
ble children.  

 
The changes include introducing more detail on the 

process for managing in-year admissions; changes 
to improve the effectiveness of Fair Access Proto-
cols; giving children adopted from state care out-
side of England equal admissions priority as chil-
dren who were previously looked after in England; 
and clarification of which address to use for the 
admission of service or crown servant children. 
There are also further minor clarification changes. 

 
A summary of all the changes is attached as Appendix 1, 

with the most significant changes highlighted in 
yellow. 
 

All schools are asked to note these changes. 
 

Own admission authority schools and academy trusts 
are asked to take the following action: 
 

review admission arrangements for 2021 and 2022 
before 1 September 2021, to ensure that chil-
dren who are adopted from state care outside 
of England are given top priority alongside 
looked after children and other previously 
looked after children (paragraph 1.7 of the 
Code) 

 

review the information on their website 
by 31 October 2021 to ensure it sets out 
how in year applications will be dealt with 
from the 1 November 2021 to 31 August 

2022. Information to be published must in-
clude how parents can apply for a place, a 
suitable form for parents to complete (where 
they manage their own in year admissions), 
supplementary form(s) where necessary. It 
must also set out when parents will be noti-
fied of the outcome and details of their right 
of appeal. Thereafter this information will 
need to be updated by 31 August each year 
for the following school year (paragraph 2.26 
of the Code) 

ensure processes are in place to notify the LA of 
the number of places available within two 
school days of a request (paragraph 2.27 of 
the Code) 

where they manage their own in year applica-
tions, review their processes (in line with par-
agraph 2.30 of the Code) to ensure that, from 
September 2021: 
in year applicants are notified of the outcome 

of their application within 10 school days, 
or 15 school days at the latest, setting 
out the reason for refusal and right of 
appeal; 

the LA is notified of every application and 
outcome as soon as is reasonably practi-
cable but within two school days  

  
Claire Potier 
Service Manager School Admissions 
24 May 2021 

Briefing for schools on changes  

to the School Admissions Code 

Look up all the SCC information on 

In Year Admissions on the SGA website 

https://www.surreygovernance.org.uk 

https://www.gov.uk/government/publications/school-admissions-code--2


If you are a training product or service provider to education then provid-

ing your content and or services meet the criteria of our publication 

standards, we will happily include details of your services or a 

link to your website in ours. The great news is for at least un-

til July 31
st

 2021 all approved entries will be free. Contact 

details are on our website. https:/www.surreygovernance.org.uk   
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Use      website to keep up to date 

My School Dates 

                   https://www.surreygovernance.org.uk/News.html 

Notes for Summer2021 

Stay safe and keep well 

 simply remember this every day 

HANDS - FACE - SPACE 

    Effective Governance  

 

 Ensuring clarity of vision, 

ethos and strategic direction;  

 Holding executive leaders to 

account for the educational 

performance of the organisa-

tion and its pupils, and the ef-

fective and efficient perfor-

mance management of staff; 

and  

 Overseeing the financial per-

formance of the organisation 

and making sure its money is 

well spent.  

Governance Handbook 2020 

https://www.surreygovernance.org.uk


         c/o 19 Yewens, Chiddingfold. Surrey GU8 4SD   

      admin@surreygovernance.org.uk               www.surreygovernance.org.uk 

 

 

 

 

 

 
 

 
    

 

  

 

 

 

 

 

 

 

 

For SGA Members by SGA Members  

We will send SGA News Bulletins straight to you  e-mail 
your name - the name of the school at which you 
govern — your preferred email address to 

 admin@surreygovernance.org.uk 

Dates for  

your Diary 

Come back soon  Page 21 

If you  

have  

something  

of value to  

share with  

Surrey 

Governance  

it could  

be here.  

Just send 

it in  

Good reading for 
good Governance 

From the 

DfE 
Competency Framework for 

Governance 

 
Clerking Competency 

Framework 

 

Statutory Policies for 

Schools 

 
School Inspection Hand 

book 

 

Ofsted inspections Myth 

busting 

 

Setting up School Partner-

ships 

The bubble buttons are self explanatory and a 
quick scroll should find what you are looking 
for but if you can’t please let us know and well 
see if there is a demand for it and if it is of a 
help to governance, we will include it. 

 
Home - welcome, useful guides and constants 
 
News - news current and consultations 
 
Training - training programmes course dates 
 
Bulletins - full articles and Items between 
publication 
 
About  - constitution executive what we do 
 
DfE - items from DFE and link to their website 
 
Contact -all the support contact details that you 
may need 
 
Meetings - dates and details of meeting and 
conferences 
 
Ofsted - Items from Ofsted, link to their site 
and reports 
 
SCC - Links to schools bulletin website and 
education 
 
Archive - store for old but useful information 
 
Membership - details of membership etc 
 
Your chat - opportunity to chat to fellow gover-
nors 
 
NGA - links to information and news from NGA 
 
? - Ask questions or offer answers to questions 
asked 
 
Schools - space for schools to promote or 
seek services 
 
SGA - useful tips anecdote and notes 

With COVID -19 affecting all the  

training schedules please look at 

you favourite training providers  

website for their current on line 

webinars and training sessions  
Visit   https://www.surreygovernance.org.uk  

-0-0-0-0-0- 

-0-0-0-0-0- 

More event training 

and conference 

dates are listed on 

https://www.surreygovernance.org.uk 

-0-0-0-0-0- 

-0-0-0-0-0- 

SGA Bulletin Editor - Geoffrey Hackett.  

g.hackett@surreygovernance.org.uk 

mailto:g.hackett@surreygovernance.org.uk

